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Abstract: 
 
This paper reports what five Australian teachers suggest are the learner characteristics 
of ‘Asian’ English as Foreign Language (EFL) secondary school and college students.  
In their semi-structured interview accounts, the teachers suggest that one group of 
‘Asian’ EFL students, Indonesian students, exhibit two opposing sets of learner 
characteristics.  The students are described as ‘typically passive, shy and/or quiet’ 
learners.  The teachers also nominate learner characteristics that are at odds with the 
aforementioned stereotype.  The teachers’ accounts suggest that particular cultural and 
institutional demands, and English language proficiencies determine which set of learner 
characteristics become dominant in which contexts.  The paper concludes that teachers 
of EFL students need to be cognisant of the effect of context rather than working on the 
assumption that learner characteristics are static across place.       
 
A New Demand: International Students in Australia  
 
The number of international students studying at Australian primary and secondary 
schools is burgeoning, due mainly to a significant increase in immigration and 
humanitarian program numbers.  The Australian Government’s migration program for 
2004-2005 has been set at 120 000 places, with an additional 13 000 places being made 
available through the humanitarian program (Department of Immigration and 
Mutlicultural and Indigenous Affairs, 19 July, 2004).  In addition, there has an upward 
growth in the Australian Government’s overseas students program (OSP).  The OSP 
allows people who are not Australian citizens or Australian permanent residents to 
become full fee paying students and undertake primary, secondary, tertiary or workplace 
studies with Australian educational providers in Australia.  Each state’s education system 
has actively promoted the OSP, both for the purposes of ‘internationalising’ the 
curriculum and increasing funding.  For example, Education Queensland established 
Education Queensland International (EQI), a marketing and administrative arm whose 
aim is to ensure increased international student numbers in the state’s primary and 
secondary schools.  In 2000, more than 7000 international students participated in EQI’s 
school based short term study tours (‘EQ International Targets’, 2000).  In 2003-2004 
EQI enrolled more than 1300 international students in its longer term primary and 
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secondary school programs.  The 2003-2004 data shows that 80.6% of these students 
were from countries within the ‘Asia and Pacific’ region (Department of Education and 
the Arts, 2003-04, p. 60).  It is EQI’s goal to double international student numbers by 
2005 (Department of Education and the Arts, 2003-04, p. 60).  
 
As the Australian Government gives preference to immigrants and people on the 
humanitarian program who commit to settling in regional Australia (Department of 
Immigration and Multicultural and Indigenous Affairs, 19 July, 2004), and the OSP 
actively markets rural and urban schools throughout Australia, more teachers have to plan 
for an increasingly diverse student group.  This paper examines one aspect of a teacher’s 
planning, that relating to the learner characteristics of international English as Foreign 
Language (EFL) students.  This paper will focus on one cohort of ‘Asian’1 students, 
Indonesian EFL students.  This is because Indonesia is Australia’s closest neighbour, 
political relations between the two nation states are crucially important to the people of 
both countries, and there is a commitment to doubling the range and number of 
educational activities between the education departments of both nations (AusAID, 
2004).  In a news report, Indonesian Ambassador to Australia, Imron Cotan, stated that 
there were 30 000 Indonesian students ‘Australia-wide in degree, short courses and senior 
high school places’ (‘Adelaide – Popular Destination’, 2004).  Thus, it is likely that there 
will be an increase in the numbers of Indonesian EFL students participating in Australian 
based primary and secondary education programs.  Despite this likely increase, there has 
not been a corresponding rise in the literature that reports on the learner characteristics of 
this student group.   
 
Accordingly, this paper reports on what five Australian teachers have to say about the 
learner characteristics of Indonesian EFL students.  This paper is presented in three 
sections.  The first section reviews literature that reports on the learner characteristics of 
‘Asian’ students generally, and on Indonesian students in particular.  The second section 
introduces five Australian EFL teachers who participated in semi-structured interviews 
and provided episodes of talk about Indonesian EFL students’ learner characteristics.  
The final section discusses the study’s findings.  
 
Learner Characteristics of ‘Asian’ and Indonesian Students 
 
Throughout the 1980s and 1990s Australian academic advisers Ballard and Clanchy were 
the most influential proponents of so-called appropriate pedagogy for ‘Asian’ students. 
They published a plethora of guides for Australian lecturers and supervisors (Ballard, 
1989; Ballard & Clanchy, 1991, 1997), for overseas students (Ballard & Clanchy, 1988), 
and ‘Asian’ students preparing to study in Australia (Ballard & Clanchy, 1984).  They 
provided much commentary on ‘Asian’ students’ supposed culture of learning.  Their 
work focused on differences between ‘Asian’ and ‘Australian’ students and made 
sweeping statements that generalised and essentialised both groups.  They ignored the 
similarities between these groups, and moreover, fail to distinguish differences within 
each.  Another problem with Ballard and Clanchy’s work was the way that they 
                                                          
1 In this paper, the term ‘Asian’ is used to describe groups of people from the geographical area that lies to 
the north of Australia and between Eastern Europe, the Middle East, and the Pacific Ocean. 
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positioned ‘most’ Australian students as fitting the desired model of student.  Their work 
perpetuated the myth that ‘Asian’ students are passively compliant and unreflective rote 
learners.  
 
Other literature concedes that Indonesian students also exhibit these more passive, 
compliant and unreflective learner characteristics.  Some of these studies examine why 
these students tend to exhibit these particular learner characteristics over all others.  For 
example, Pikkert and Foster (1996) report that in Central Java Indonesian National 
teachers are required to present a critical evaluation of ideas for students to memorise. 
Their study also compares the critical thinking skills of third year Indonesian university 
students in Central Java with those of American secondary school and university 
students.  They found that the Indonesian students’ scores were lower.  Other studies that 
explored Indonesian education report less than satisfactory academic results.  For 
example, Beh (1997) used interview, observation and surveys to examine the English 
language instruction provided to 1265 third year students in four provinces by the 
Institute of Education, Malang, Indonesia (IKIP).   She reports that ELT (English 
Language Teaching) in Indonesia has been unsuccessful for a number of reasons despite 
the introduction of a new English curriculum and the provision of in-service training for 
the Indonesian National teachers of English.  She concludes that eighty-five per cent of 
the students’ English spoken and written proficiency is ‘less than good’ (Beh, 1997).  The 
study found that students in urban areas have higher levels of motivation in learning 
English than students in rural areas.  She suggests that this situation is brought about by 
declining levels of teacher motivation, teachers’ low levels of English proficiency, and 
the difficulties students have with affording the required text (Beh, 1997).   
 
Articles in The Jakarta Post support concerns relating to Indonesian students’ and local 
teachers’ poor grasp of Primary school (Setiono, 1999a) and Secondary school English 
programs (Alwasilah, 1997; ‘Teachers’ Lack of Skill’, 1997; ‘English in Schools’, 1997; 
Khouw, 1998; Tandra & Simbolon, 1998).  Additional articles describe local English 
teachers’ pedagogy as teacher-centred (‘Indonesia Lags Behind’, 1997; Setiono, 1999a), 
failing to adopt the communicative paradigm of the ‘modern’ English teaching 
methodology (Alwasilah, 1997; Setiono, 1999b), and an overcrowded curriculum 
(Buchori, 1997) that still rewards rote memorisation (Setiono, 1999a). 
 
Reid’s (1987) earlier research problematises the assumption that ‘Asian’ students are 
passive and unreflective rote learners, and have more in common with each other than 
with Western students.  Reid’s (1987) study on the learning style preferences of ‘Asian’ 
English as a Second Language (ESL) students studying in the United States of America 
shows their major learning style preferences, minor learning style preferences and 
negative learning style preferences for visual, auditory, kinaesthetic, tactile, group and 
individual learning activities.  According to the research, Indonesian students studying in 
the United States nominated auditory and kinaesthetic learner characteristics as major 
learning style preferences; visual, tactile and individual learner characteristics as minor 
learning style preferences; and group learner characteristics as undesirable styles of 
learning.  Reid (1987, p. 98-99) concludes that Indonesian students ‘appeared to be the 
most closely related to native English speakers’ in terms of major, minor and negative 
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learning style preferences.  Whilst not conclusively aligning the learning style 
preferences of Indonesian speakers with that of English speakers, his study serves to 
challenge the aforementioned stereotypes created by Ballard and Clanchy. 
 
Similarly, Lewis’ (1996) interview-based study with 320 Indonesian tertiary and private 
English language students indicates their preferences for progressive teaching methods. 
When asked what teaching methods they prefer in English language instruction, the 
students provide the following nominations: speaking English with foreigners (sixty-five 
per cent), teacher correction (61.6 per cent), learning in pairs and groups (57.6 per cent), 
watching English language television programs (fifty per cent), listening to tapes (49.2 
per cent), putting words into sentences (48.4 per cent), paraphrasing (47.6 per cent), 
reading English newspapers (45.5 per cent), studying grammar (43.5 per cent), and 
learning functions (42.2 per cent) (Lewis, 1996, p. 30).  Despite stating their preference 
for progressive pedagogy, Lewis (1996) reports that, for the most part, the students are 
silent, occasionally completing pronunciation drills or answering comprehension 
questions on the readings or grammar exercises.  Class time is spent copying from the 
blackboard and translating texts or vocabulary from English to Indonesian.  In English 
class, Indonesian students report learning from the authorised textbook, Bahasa Inggris 
(Lewis, 1996).  Although this new curriculum and textbook embrace a semi-
communicative methodology, with an emphasis on spoken proficiency, according to 
Lewis’ (1996, p. 29) findings, teachers still favour the traditional model of grammar-
translation and direct method.  
 
This literature suggests that that educational policies, procedures and institutions 
constitute particular types of pedagogic relations, and thus require students to 
demonstrate particular learner characteristics.  So, the question for consideration is this: 
‘What do five Australian EFL teachers, who provide instruction to Indonesian secondary 
school and college students, nominate as the learner characteristics of Indonesian EFL 
students?’  The findings of a research study are reported in the next section.   
 
How Do Australian EFL Teachers Characterise Indonesian EFL Students? 
 
The five Australian teachers who participated in this study were all seconded from their 
State Government employer to become teachers of English in a village area of Central 
Java, Indonesia for ten months in the latter half of the 1990s.  For reasons of 
confidentiality, they have been given the pseudonyms Dennis, Paulina, Regan, Rosalind 
and Will.  All five teachers are qualified and experienced teachers who teach across a 
range of subject areas with their Australian State Government employer.  None of the 
teachers are ESL/EFL qualified and experienced, however, they have all travelled to 
Asian locations and have some level of Bahasa Indonesia proficiency.   
 
In their semi-structured interviews with two Australian educational researchers, all five 
teachers supplied between four and twenty-three episodes of data each about the learner 
characteristics of Indonesian EFL students.  They all used descriptors that constructed 
their Indonesian students as ‘good students’.  For example, Dennis said the students were 
determined, incredibly well behaved, willing and wanting to learn, while Rosalind 
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described them as happy to learn.  Paulina said some of the students were intellectually 
bright and advanced.  Regan described the students as academic and as being very good 
students.  Will used the descriptors motivated, totally attentive and eager to learn.  On 
only one occasion did one teacher make mention of a single student who had in some 
way failed to apply themself to their studies. 
 
Alongside these descriptions, four of the teachers, Dennis, Paulina, Regan and Will, were 
up front in describing their Indonesian students as ‘passive, shy and/or quiet’.  Rosalind, 
said that there was a natural shyness with the students generally, but was reluctant to 
label all the students in this way.  Included within the extracts of talk were the teachers’ 
explanations as to why such characteristics existed over all others.    
 
Teachers’ Explanations for the Students’ Learner Characteristics  
 
The teachers had up to five interrelated explanations for the dominance of passive, shy 
and quiet learner characteristics.  Most of the teachers made reference to cultural and  
institutional explanations, and the effects limited English proficiency had on student 
behaviours.  Dennis also suggested religious and climatic considerations.  All five 
categories will be explored, starting with Will’s response to a request to describe the 
Indonesian students.    
 
Extract One  
Will  At high school they are given reading and writing practise all the 
time.  Their teacher probably can’t speak English themselves but 
they can read and write it and they all do a National examination at 
the end of each year, reading and writing.  There is no speaking at 
all so even though the average Indonesian person, say twenty 
[years old], has done five years of English at high school, their 
speaking is not good and they’re not confident at speaking.  
They’re scared that they’re going to offend you by saying the wrong 
thing.  So I really, really, really had to focus on that, ‘It’s O.K. to 
make mistakes.  If you don’t make mistakes, you can’t improve’.  
That’s not a Javanese concept at all.  It was very difficult for me to 
get through that barrier and say, ‘Please, I don’t care if you make 
mistakes, just try’.   And some kids I got through and there were a 
few, I don’t know, they just ran with what I was saying and the rest 
just remained the way they were the whole semester.  Just nervous. 
 
Will’s extract suggests that particular institutional factors, such as pedagogical 
enactments, a mandated curriculum that focuses on reading and writing competencies, 
and the linguistic proficiency of the teacher intersect with cultural factors to construct 
particular learner characteristics.   
 
All five teachers detail the effects of institutional factors, such as traditional teaching and 
a regimented learning environment.  Dennis said there are a lot of institutional rituals.  
He describes a weekly ceremony where the Indonesian National anthem is sung and a 
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flag is raised.  He likens the Principal to a company commander and describes the way 
the teachers march out in three ranks, stand to attention and salute the flag.  He describes 
it as a strong military ethos right through the school and suggests that students take this 
on board as a way of engaging in self-discipline.  He also suggests that the students’ 
behaviour is in response to a particular learning style that is sanctioned by the Indonesian 
National teachers.  He said, students were there to digest information, particularly in the 
social sciences, and then regurgitate it on the state examinations.  He further explains 
that class sizes are that big that really you can’t do much with them.  Students were there 
and they would face the front and answer the questions in a regurgitating sort of way.  
His response is similar to the explanations supplied by Will, Regan and Paulina. 
 
In responding to a question about the learner characteristics of the Indonesian students, 
Will talks about what he called an ingrainness, that is, the Javanese in them.  His talk 
suggests that he is drawing on a particular theory or interpretation of cultural identity to 
explain the demonstration of particular learner characteristics.  He continues with the 
following: 
 
Extract Two  
Will  From what I've seen they really do try to emulate the West, some of 
them, the students at [the Teachers’ College] anyway. But they 
can't let go of the Javanese in them. They just can't. And they don't 
know they're doing it, but they'll try and be hip and cool and 
slovenly and rebellious and all that, and it is so hard for a 
Javanese person to be rebellious in the way that an Australian 
teenager is rebellious. They just can't do it.  An Australian kid is 
thoroughly cynical.  By the time they're fourteen or fifteen 
everything sucks and everything is to be criticised. The Javanese 
culture is the complete opposite.  You don't criticise anything, ever. 
Interviewer  So how did they kind of put those two contradictory notions 
together, to be obedient as a Javanese adolescent and to be kind of 
be rebellious? 
Will  Yeah.  I guess some of them do end up successfully becoming like 
Western people, but the consequences for that are that they are on 
the fringe. 
Interviewer  … So what's acceptable to take on and what isn't, kind of thing? 
Will  What's acceptable in Tirojaya is quite different to what's accepted 
in Central Java, particularly for women, um, not so much for guys.  
They can be a little bit wilder.  They can wear their jeans and their 
jackets and they ride bikes and stuff, but they would still be very, 
very respectful to their parents and all that sort of thing. And they 
would do the right thing, go to the right ceremonies when they're 
told to go. And they wouldn't be cheeky to people in authority. But 
they have the ‘look’.  When they're amongst each other it's the 
slouching and all that sort of thing. For the women it's not as easy, 
particularly in Central Java, it's very Islamic. Lots of women opt 
just for the traditional Muslim costume. 
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In Extract Two, Will makes a number of interrelated points that shows his understanding 
of the complexity of the concept of cultural identity.  Firstly, he recognises that there are 
many sub-cultures within Indonesia.  He also acknowledges some of the cultural 
differences between ‘Javanese culture’ and ‘Western culture’.  His statement suggests 
that it is impossible to be both, although he notes similarities between these two groups.  
For example, although students can take up the look of a Westerner, they still have the 
conduct, character and manner of their Javanese culture.  Another point to come out of 
Will’s extract, above, is his suggestion that gender divisions organise Central Javanese 
society.  He suggests that women have less choice and less decision making power.  Like 
Will, the other four teachers suggest that Javanese cultural identity determines, in part, 
the learner characteristics of Indonesian EFL students.  The teachers all reasoned that the 
students’ hesitancy is more to do with losing face, being embarrassed in front of groups, 
and in front of the new teacher.  
 
Another core explanation about the students’ learner characteristics relates to their low 
levels of English linguistic proficiency.  Regan said that the students who were not very 
good at English may have seemed stand-offish and did not make the contact because they 
did not want to put themselves in the situation of having to speak English in a social 
situation and embarrassing themselves.  He admits to having much more to do with those 
students that at least had some level of English language proficiency.   
 
Finally, it was Dennis who proposes that a student’s learner characteristics may be due to 
religious and climatic considerations.  He nominates the fasting period, Ramadan, and the 
Javanese heat and humidity as adversely affecting the students’ level of activity, which 
means that they tend to be passive, shy and quiet in class.   
 
Positioning Indonesian students as only passive, shy and quiet masks a more complex 
reality.  Underlying the teachers’ shared conception is also a recognition that the students 
exhibited styles that are at odds with this stereotype.  The exceptions to the ‘norm’ are 
introduced in the following section.   
 
Indonesian EFL Students’ Learner Characteristics: The Exceptions to the ‘Norm’   
 
At some stage throughout the interviews all five teachers describe their Indonesian 
students as being other than passive, shy and quiet.  In a small group interview with 
Rosalind and an interviewer, Regan responds to an interviewer’s request to elaborate 
upon the ‘other social problem’ that he had alluded to earlier.   
 
Extract Three  
Regan  Well not so much problems, as much as girls, women, had to be 
very quiet and so girls in the classroom [were] sometimes very 
difficult to teach because the teachers I was working with wanted 
me to do as much conversational stuff as possible…Well trying to 
get some of those quiet girls and quiet boys to speak at an 
audible level, because there is a lot of risk taking involved in 
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doing that, and it’s embarrassing to make mistakes and it’s 
better to be seen and not heard and all of that sort of stuff. 
Interviewer  Do you see it as a cultural factor? 
Regan  I think so, don’t you? 
Rosalind  I can’t really agree. 
Regan  Really? 
Rosalind  No (laughing) because when I was listening to you I was thinking 
of my classes, actually the ones who were going into these 
competitions very often were the girls we had[ 
Regan  [O.K. Roll that back and take the girls out of the equation, don’t 
you think that there was a natural quietness and shyness with the 
students generally? 
Rosalind  With students generally, y:e:s, but I can’t say that it’s just mainly 
girls or mainly boys because when I think of my[ 
Regan  [O.K. so you agree with me on that point then? 
Rosalind  [a natural shyness[ 
Regan  [but it is difficult to get some kids, of course you would have 
some classes where all it took were one or two kids who were a 
bit more outgoing had a bit more language that could carry 
some role plays along and get things going, but there is a 
quietness. 
Rosalind  Yes, what I would like to say is, I think it depends on the 
activities because I would find when most students were working 
in groups they were all engaged whereas if they had to present 
something to the class, even if it was part of the game some of 
them would happily do that and others would die if they had to 
stand up, it would be too awful for them and also if they were 
doing, for instance running a seminar or something in their 
classroom which is what [my contact teacher] would often get 
them to do, research in their groups, they would be out the front 
presenting, fielding questions and so on, as a group because he 
gave them the time to discuss the answers to the question and he 
expected that each one would take some part in it, as a group 
they were able to do it, but I’m sure if one of the students had to 
come forward from the group, only the bravest would be out 
there everytime, only the bravest. 
 
Rosalind and Regan agree that under certain conditions, such as in group presentations, 
and to a lesser extent, in individual presentations, some students are a bit more outgoing.  
Also significant are the roles Rosalind’s contact teacher, an Indonesian National who 
has recently returned from a teaching exchange in Sydney, Australia, makes available to 
his Indonesian students: an individual with a responsibility to a group; a seminar 
presenter; a researcher; and a fielder of questions.  Rosalind says that her contact teacher 
already uses active communicative English with the students and confirms that the 
students respond positively: they love games, they love to make fun of their learning.  It 
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would seem in this example, the students display the learning characteristics that their 
Indonesian National teacher has evoked and sanctioned.   
 
Will says that he enjoys his second year speaking classes because the students were more 
communicative, more competent and he could use role play and language games.  He 
describes these students as being more open and not being shy any more.  He also explains 
how his understanding of the students change throughout his involvement in the program.  
Even though Will has travelled extensively throughout Indonesia in the last two decades 
and has already participated in a professional inservice in Indonesia, he concedes that he 
has completely misunderstood the identities of the Muslim girls.  He recounts what he 
believes are some of his mis/constructions of their identities.   
 
Extract Four  
Will  But the Muslim girls, I'm really, really amazed at how I have them 
misconstrued. Every time I've come to Java on holidays or 
something I had seen them as being totally suppressed. Just totally 
under the thumb. Horribly bound women that probably weren't 
game to open their mouths and all this sort of thing.  But having 
now taught some of them for two weeks, half of my class are girls, 
Muslim girls, there are only a few boys in all of my classes, and of 
the girls half of them are Muslim girls, they are liberated. They do 
not have any sexual harassment. They do not have to worry about 
their looks or who's looking at them. Or they don't have to worry 
about what the boys are going to think if they say this. They're the 
smartest. They're the most diligent. Very, very hardworking and 
they're the most intellectually focussed. The other girls in their 
tight jeans and their tight t-shirts you can see them after class 
talking about movies and about spunks, and this sort of thing. And 
Muslim girls are talking about novels and on a really intellectual 
level. And I just think if I was a Javanese woman, I would wear 
that costume because I see that now as a sign of liberation rather 
than a sign of suppression. 
Interviewer  . . . This sounds like a very fascinating shift to me.  The West has 
often constructed Muslim women as being incredibly oppressed 
and their husbands keep them bound and all of that…What was 
the shift for you? 
Will  Talking to them. Simple as that.  Talking to them. As a tourist you 
don't often meet with the families. Um, often you're out at night or 
something like that.  You just don't mix with ordinary families and 
people like that.  Having just spoken to these women just has made 
me realise they are not these little shy things. They are very, very 
confident. Very strong women. Also the jilba is a choice thing. 
They choose to wear that and there's just no problem. They're not 
inward. They're really outward women. 
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Will shows his mis/understandings of Indonesian cultural identity through two 
contradictory lenses: a tourist’s and a teacher’s lens.  In his initial encounters, he views 
‘the Other’ from a tourist’s standpoint.  This makes it difficult to know the ‘truth’ about a 
cultural identity.  From this position he takes up simplistic naive readings which are often 
a reflection of ‘popular’ constructions of ‘the Other’.  When he is able to engage with the 
Muslim women first hand he revisits his reading of their identity and the role of dress in 
its construction.  In particular, he reports that the common Western mis/conception of the 
head scarf wearing Muslim woman as oppressed and without agency should be modified.  
 
In further supporting the notion that Indonesian students could be other than passive, shy 
and quiet, Will recounts an episode where he is asked to deliver a two hour guest lecture 
about Australia to a group of university students.  In his response to a question about the 
students’ learner characteristics, Will describes these students as really smart, really brave 
and not like little Javanese.  He then continues with this recount.    
 
Extract Five  
Will  So they weren't the little Javanese.  Some of them were a bit 
controversial.  Like one actually said, ‘Oh, well you can tell me 
about the White Australia Policy.’ And I said, ‘Oh, why?’ and he 
said, ‘Because my grandfather was kicked out of Australia in the 
1950s and I want to know why.’   And he was really quite direct and 
it’s very un-Javanese to do that.  And I was a bit taken aback . . . . I 
guess, he wasn't angry at me.  But he was really direct.  He wanted 
an answer.  And he wanted to know more.  ‘Is racism in Australia?’   
And he said something like, ‘I've read stuff in the paper.’  And I'm 
pretty sure he was talking about Pauline Hanson, but he didn't know 
the name to say.  He was a lively kid. 
 
 
Dennis, Regan and Paulina also support the premise that Indonesian students can be other 
than passive, shy and quiet.  Dennis mentions the students’ unsolicited oral salutations 
such as good morning and good afternoon when they meet him around the school and 
their polite inquires about his lunch when he eats at the school canteen.  He also recalls a 
conversation with an Indonesian woman who tells him about a park in the village that is 
frequented by transvestites.  Apparently the governor felt that this was a bad image for 
the area so he wanted to rezone the parkland and put up new apartment blocks.  
According to this woman, the school and university students staged a demonstration.  
Dennis said he felt that the purpose of the conversation is to let him know that 
Indonesians can express themselves in some very strong ways in spaces outside of the 
traditional education milieu. 
 
Regan recalls a lesson where students are required to conduct mock job interviews.  He 
said those whose language was quite good cracked jokes and turned their interviews into a 
really funny situation.  He also recounts a lesson where an Indonesian student gives a talk 
and when the rest of the student group are given permission to ask her questions they 
started on about her boyfriend.  Regan said that it was totally obvious that the boyfriend 
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was in the class and it was all done as a joke to embarrass her and the boyfriend.  He 
concludes that those kids had the confidence to ask those questions and to play that bit of 
silliness.  In another part of his interview, he mentions the students’ talkative nature: Even 
if it’s the President of the country giving a speech right there in front of you, they will 
talk all the way through it and they had no problems with that.  Finally, Paulina said that 
her students participate enthusiastically in games, worksheets, and activity-based lessons 
where they were moving around and talking.  
 
Conclusion 
 
In conclusion, the extracts of talk from the five Australian EFL teachers broadens the 
descriptions of Indonesian EFL students’ learner characteristics.  According to the teachers’ 
accounts, in some contexts, certain forms of pedagogical relations and higher levels of 
communicative competence (on the part of the teacher and/or the student), could bring 
about these exceptions.  Although the teachers recognise and acknowledge these 
exceptions, what is common within their accounts is the dominance of student passivity, 
shyness and quietness.  This points to the way that cultural, institutional and English 
language proficiencies work in unison to produce particular dominant learner 
characteristics for Indonesian EFL students.   
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